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Submitted by 
Timothy S. Johnson, Interim Dean 

 
 Mission: The School of Languages, Cultures, and World Affairs prepares students to 
become knowledgeable, engaged citizens in an increasingly interconnected global 
society. 
 
 
I. General Introduction and Overview 
    
The School of Languages, Cultures, and World Affairs (LCWA) is home to the most 
comprehensive undergraduate language program in the Southeast. LCWA is an 
intellectual space within the College of Charleston where disciplines merge, the realities 
of the world are confronted, and where knowledgeable, engaged citizens of that world 
come of age.  By means of curricular and co-curricular engagement, a broad range of 
interdisciplinary programs, study abroad, and other internationally focused activities, 
matriculating students in LCWA develop foreign language sophistication, an 
understanding of ancient and modern cultures, and critical tools to engage international 
issues that confront humankind in the 21st century and beyond. In essence, we prepare our 
students to become critically thinking, knowledgeable, and engaged citizens in an ever 
changing, interconnected global world.  

LCWA is a School where multidisciplinary/interdisciplinary cooperation is alive and 
thriving. Many courses in LCWA are cross-listed among academic units within the 
School. As examples, multiple course offerings in International Studies are cross-listed 
with Asian Studies, the Department of Hispanic Studies, and the Department of French, 
Francophone and Italian Studies. In addition, courses in LCWA are cross-listed with 
academic units in other Schools. Examples include shared courses in African-American 
Studies and the Departments of English, Political Science and Sociology, as well as 
courses shared between the Departments of Classics and History. While enrollments in 
languages/cultures are declining nationally, LCWA has effectively used its natural 
interdisciplinarity to counter this trend by contributions to other Schools and programs:  
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LCWA Students Enrollments: Fall 2014-16  
[including interdisciplinary production, FYE and Other Schools] 
  2014F 2015F 2016F % Change 3 YR w/ 

interdisciplinary production 
AAST  141 161 196 +39% 
AFST  48 45 52 +8.3% 
CLAS  576 706 638 +10.7% 
GRMN/RUSS  513 561 585 +14% 
HISP  3,068 3,041 3,116 +1.5% 
IIST  429 324 529 +23.3% 
INTL  496 493 501 +1% 
LACS  106 112 114 +7.5% 
LCWA  6,778 6,700 7,085 +4% 
 

As a School, LCWA continues to distinguish itself among institutions of higher learning 
nationally, regionally, and statewide. Faculty members and academic leaders pride 
themselves on academic innovation. For LCWA faculty and staff, internationalism 
through engaging global challenges is the cornerstone of our liberal arts-based School. A 
few highlights include: 

National: 
 
▪ The Latin American and Caribbean Studies’ Cuba program is in its 16th year, which 
makes it the longest continuously running US study abroad program in Cuba. This is a 
semester-long program. This past year the program was resituated with the help of a 
service-provider, Spanish Studies Abroad. One major improvement is that now students 
live in homes with Cuban families as sponsors, and thus have a fuller cultural and 
linguistic experience.   
 
▪ The International Scholars is a collaborative effort between LCWA and the Honors 
College. It is designed to attract high-quality undergraduates interested in a global 
education/career who would not otherwise consider the College of Charleston. This is 
done by offering academic enhancements including: (1) an honors version of Introduction 
to International Studies; (2) a paid study-abroad (May-Away) at the end of the first year; 
(3) professional mentoring from the LCWA Advisory Board; (4) and in-depth advising 
by International Studies faculty and the Program Director. The logic behind these 
programs is that LCWA can cultivate these students in a way that builds international 
awareness and global fluency on campus. The International Studies Program has made a 
solid impact on recruiting by attracting high-caliber students to the College. The average 
SAT score at CofC is now about 1120. The average SAT score in the Honors College is 
about 1300. The average SAT Score of the IS Fellows is about 1430. Their average GPA 
at the CofC is 3.75, which puts the whole group well above magna cum laude. Retention 
has been very good: 38 of the 40 students recruited into the International Scholars are still 
in the program. 
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▪ The Italian Film Festival, a four day world-class event featuring film screenings, 
interviews with the directors, short seminars, receptions and other curricular and co-
curricular events, has gained a national/international reputation. 

▪ The Archaeology Program at the College of Charleston offers the only undergraduate 
major in archaeology in the state and is ranked 11th nationally as a best value among all 
BA programs in archaeology. 

▪ The Department of Classics maintains one of the only ancient glass labs in the country, 
the only such lab for an undergraduate program, and ranks fourth nationally for 
enrollments in Classics at the undergraduate level. 

▪ Through the generous support of its Advisory Board, LCWA established  a speaker 
series, the LCWA World Affairs Colloquium. This year’s speaker was Dr. Cameron 
Munter, the former ambassador to Pakistan and currently the CEO and President of the 
EastWest Institute. This Colloquium has a focus on international policy and relations, and 
is connected thematically to the LCWA World Affairs Signature Series, a coordinated 
year-long series of courses, events, and community outreach networked around a 
specified theme. This coming year will feature “Cuba en el Horizonte,” and AY19 
“Global Foodways,” an interchange for understanding the meaning of food in our world 
in order to foster a College and community-wide conversation about food in the context 
of sustainability and world-need. 

 
State/Region:   

▪ LCWA offers more courses in languages than any other state or regional institution, and 
has the fullest representation of the critical languages, including Arabic, Chinese, Hindi, 
Japanese, Portuguese, and Russian. This is an advantage to the College in recruiting. For 
example this coming year an MOU will be in place allowing select students from the 
Citadel to enroll in critical language courses at CofC via an exchange agreement. 

▪ The African Studies program at the College of Charleston is one of only two programs 
(the other being at USC) dedicated solely to studying the continent of Africa.  

▪ LCWA Classics is the Flagship Classics Department in South Carolina. It has the 
largest number of majors, enrollments in courses, and a large enough faculty (8 full-time) 
to handle diverse student interests. 

▪ LCWA Latin American and Caribbean Studies is one of only two in the state of SC, and 
is the only state program requiring study abroad and three years of language study. 

▪ LCWA Jewish Studies offers the only major and minor in Jewish Studies in the state, 
and is the only program offering three years of Hebrew. It has by far the most active 
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community outreach program, development initiatives, and student recruitment plans of 
any Jewish Studies program in SC.  

▪ The German Department has more majors and minors in German than either Clemson 
or USC-Columbia. In addition, there is a strong German business presence in South 
Carolina. With $4.1 billion dollars of additional investment between 2011-2015, German 
industries are making a tremendous impact and are now responsible for 27,000 jobs 
throughout the state. Up to 1,300 of those new jobs will come directly from the plant 
expansion at Mercedes-Benz Vans in North Charleston, which just broke ground on its 
facility expansion in late July 2016. This year German took advantage of this 
international business presence and put on the 1st Annual German-American Business 
Summit. It was very successful: thirteen sponsors; ten German companies at the job fair; 
guest speakers from the German embassy, and German industry; 200 students and 110 
guests from the community; coverage on ETV Radio’s South Carolina Business News 
and in an op-ed in the Post & Courier. 

 
Strategic Plan and Development 

As LCWA looks to its future it depends first and foremost on its academic leaders and 
faculty to develop and utilize up-to-date pedagogical methodologies to best facilitate 
student-learning. Thus, strategic academic planning is an on-going process subject to 
persistent revision. The School is at work to provide the resources and environment to 
best support its faculty and their programming as they formulate together a 
comprehensive and cohesive international curriculum capable of effective outreach 
worldwide. 

Scholarship/Grant Support:  

LCWA continues its work to support course offerings and academic programs that 
encourage our students to become conversant and active on the global level. LCWA also 
promotes faculty development in research with an international focus. A few highlights 
for AY 2016-2017 include: 

▪ LCWA awarded study abroad scholarships in the total amount of $71,250 to 128 
students studying in Argentina, Brazil, Cambodia, Chile, China, Costa Rica, Cuba, the 
Dominican Republic, Ecuador, England, France, Germany, Greece, India, Ireland, Japan, 
Morocco, Netherlands, Panama, Russia, Spain, and Vietnam. 
 
▪ In terms of Faculty Research /Development, LCWA awarded grants in the amount of 
$25,800 to 14 faculty members doing research in the Netherlands, Italy, Greece, 
Greenland, Mexico, Paraguay, and Uruguay, and also doing work domestically at 
academic centers, libraries, and archives at UNC-Chapel Hill, Purdue, UT-Austin, and 
the University of Toronto. 
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▪ The first equivalent of a LCWA Postdoctoral Fellow was hired last year with a two-year 
appointment, which is set to rotate at the end of this coming academic year (AY18). This 
position and its continued two-year rotation will allow LCWA to channel excellent 
teacher-scholars into areas of high need. 
 
Short-Term Goals:  

▪ Work with the LCWA Advisory Board to: implement the newly revised By-Laws; 
incorporate liaisons between departmental/program Advisory Councils and the LCWA 
Advisory Board; add four additional members to the LCWA Advisory Board to bring its 
total number of members up to twenty-two. 
 
▪ Increase access to language courses by expanding distance courses from the 200 to the 
100 level, with a special focus on the critical languages (Arabic, Chinese, Hindi, Russian, 
and Portuguese). 
 
▪ Propose and develop a visiting fellows program for International Scholars, which would 
bring two scholars with high-end international policy experience to campus in rotation 
(fall/spring) for one to two weeks to hold special seminars, workshops and advising 
sessions for the students. 
 
▪ In view of the retirement of the Director of Jewish Studies, Marty Perlmutter, execute a 
successful search and transition for a new Director of Jewish Studies. 
 
▪ In view of the retirement of the Director of International Studies, Doug Friedman, 
execute a successful transition to a new Director of International Studies. 
 
▪ Develop and execute recruitment plans to raise enrollments in Arabic, Chinese, 
Portuguese, and Russian Studies. 
 
Long-term Goals: 
 
▪ International business now plays a major role in the economy of South Carolina and 
presents LCWA and its students with significant international opportunities. South 
Carolina has over 100 international businesses with over 35 billion in capital. According 
to the FDI Greenfield Project, in 2016 foreign development invested in 580 projects with 
22 billion in capital, involving 58,491 jobs. It would be beneficial for LCWA to partner 
with international businesses to sponsor 10-15 international internships for its students, 
which would be awarded on a competitive basis, and to further develop mutual support 
systems with international business, such as the Landing Pad Project.  
 
▪ Enlarge international footprint by finalizing the faculty/student exchange with the 
University of Santiago-Chile.  
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▪ Enlarge international footprint by finalizing a student exchange with the University of 
Tbilisi State in Georgia, supported by academic enhancements and connected strongly 
with the Russian Studies Program.  
 
▪ Convert Asian Studies and International and Intercultural Studies (IIST) into a Program 
for Critical Languages and Cultures, staffed in part by grant-funded Post-Doctoral 
Fellowships.                                        

▪ In time, merge the Programs for International Studies and Critical Languages, and 
Cultures into a single stand-alone department. 
 
▪ Develop and raise funding for an International Education Exchange (a one-stop-shop 
for international education) housed in the current language lab in ECTR. This Exchange 
could contain among its services a Summer International Cultural Institute for statewide 
businesses and governmental agencies that could make use of linguistic and cultural 
services.                                                            

▪ Establish an endowed rotating visiting professorship of international policy for 
International Studies and in cooperation with Political Science (HSS).  

▪ Raise an endowment to name the International Scholars’ Program. 

Graduate Education 

In conjunction with the School of Education, Health, and Human Performance, LCWA 
offers the Master of Education in Languages (M.Ed.). The College of Charleston offers 
the only M.Ed. in Languages degree program in South Carolina. The program is geared 
toward teachers who wish to further their education at the graduate level. With classes 
offered during the late afternoon, evening, and summer, the curriculum and course 
offerings are tailored to meet the needs of working professionals. The primary intellectual 
focus is on Spanish or English for Speakers of Other Languages (ESOL). Currently, there 
are 26 students enrolled in the M.Ed. in Languages. 
 
 
LCWA in cooperation with the School of Education, Health, and Human Performance 
has formed a task-force, working to launch a completely on-line M.Ed. in ESOL by 
August 2018. 
  
 
Assessment 
 
The School of Languages, Cultures, and World Affairs remains compliant with all 
requirements relating to assessment of courses and programs offered by the departments 
and programs within the School. Thus, LCWA assesses not only its curricular and co-
curricular departmental offerings, but also its offerings in programs and in all stand-alone 
minors. In addition, each department/program uses the data generated to identify and 
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determine improvements to the department/program.  Assessment in LCWA is viewed as 
an on-going process that assists in fine-tuning student learning expectations and 
objectives.   
 
Faculty Diversity 
 
LCWA seeks to maintain faculty diversity through hiring highly qualified teacher-
scholars from various racial and ethnic backgrounds. Additionally, LCWA is committed 
to diversity in terms of international faculty recruitment and hiring.  Currently the School 
has the highest percentage of non-white faculty in comparison to the other academic 
Schools at the College. Of the LCWA roster faculty that reported racial demographics in 
2016F, 27.7% claim some racial background other than white. This compares to the 
15.3% college-wide roster faculty members who claim a background other than white.   
 

II. Organization:  Majors, Minors, and Programs  
 

The School of Languages, Cultures, and World Affairs is organized into four departments 
(Classics; French, Francophone and Italian Studies; German and Slavic Studies; and 
Hispanic Studies) and seventeen interdisciplinary programs. Through our varying 
departments and programs, LCWA offers a total of thirteen classical and foreign 
languages: 
 
Spanish Arabic  Ancient Greek  Chinese Latin 
French  Japanese Portuguese  Hebrew 
German Russian Italian   Hindi 
 
Along with majors in Classics, French, German, Spanish and interdisciplinary majors in 
Latin American and Caribbean Studies (LACS), Jewish Studies, African American 
Studies, Archaeology, and International Studies, the School supports the following 
language minors: 

 
Latin  German French 
Greek  Italian  Spanish 
 
And the following interdisciplinary minors: 
 
German Studies International Studies   Asian Studies 
Russian Studies African Studies   Classics 
Italian Studies  African American Studies  Linguistics 
Japanese Studies Russian Studies   Archaeology 
British Studies  Jewish Studies     
European Studies  Business Language in French   
Latin American and  Middle Eastern and Islamic Studies 
Caribbean Studies 
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III. Department / Program Overviews 

The academic departments and programs in LCWA strive to offer a curriculum based on 
cutting edge pedagogy and research with an emphasis on world affairs. LCWA is home 
to over 25 academic department and programs, and each unit is dedicated to challenging 
students to think globally and critically. Below is a brief summary extracted from 
submitted annual department and academic program reports for AY 2016-17. The 
complete reports are posted on the individual units’ websites or may be obtained through 
LCWA or the Office of Academic Affairs. 

Program of African-American Studies (AAST) 

The mission of the African American Studies is to promote academic excellence and 
social responsibility through the study of African American history and culture. The need 
to have citizens prepared to engage thoughtfully about issues of race substantiates the 
value for rigorous study of African American history and culture. Black culture continues 
to be of enormous social significance in the United States (and beyond) as evidenced by, 
inter alia, Pulitzer, National Book Award, and Man Booker prizes to Colson Whitehead 
(The Underground Railroad), Ta-Nehisi Coates (Between the World and Me), and Paul 
Beatty (The Sellout), as well as the awarding of an Oscar for Best Picture of 2016 to 
Moonlight. Popular culture, of course, remains saturated in black forms, but the 
ubiquitous consumption and appropriation of those forms frequently take place with 
limited respect for or knowledge of the culture from which they have arisen.  
 
In addition to satisfactory completion of course-work, the major also requires attendance 
at extra-curricular events, and encourages internships and other community involvement. 
AAST is developing its connection to the community further, and to that end established 
an African American Studies Advisory Board, which will begin its work in August 2017. 
Board members are drawn from the fields of finance, education, religion, and the law, 
respectively. 
 
This year AAST made a major move in building its faculty by acquiring a highly-
qualified director for the program, bringing the number of AAST-designated faculty to 
three. The addition of Kameelah Martin, and the physical consolidation of the program in 
the ECTR 207 area will allow for significant progress next year and in the future. The 
AAST program is currently strong in English and history, sociology, anthropology, and 
theater. The addition of Dr. Martin, a literature specialist with strong interest in local 
genealogy, broadens and strengthens the program. 
 
The total 2016F enrollment in AAST courses was 183 students, a 151% increase over the 
past four years. The average enrollment per course for 2016-2017 was 18.5. The African 
American Studies Program graduated its third graduating class at the May 2017 
commencement ceremony. 
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Program of Archaeology (ARCH) 

The Program of Archaeology at the College of Charleston trains students in the 
theoretical, methodological, and interpretative foundations of archaeology. A cognate 
major, the archaeology program provides critical approaches to students who desire to 
focus specifically upon the material and physical remains of past cultures. As an 
interdisciplinary program, it derives its curriculum from the programs and departments of 
anthropology, art history, biology, chemistry, classics, computer science, geology, 
historic preservation, history, and mathematics, encompassing the Schools of the Arts, 
Sciences and Mathematics, Humanities and Social Sciences, and Languages, Cultures, 
and World Affairs.   

News & World Report ranks “Archaeologist” among the Top 10 Best Science Jobs for 
2016 and 2017. In 2016, “Archaeologist” was ranked #6, and #8 in 2017. The median 
salary for archaeologists is $61,220, the unemployment rate is only 2.8%. The Bureau of 
Labor Statistics expects the fields to grow 4% between 2014-2024. Demand is especially 
strong in locations exhibiting significant remains of cultural heritage, or in areas where 
development threatens the destruction of cultural resources. Charleston (and South 
Carolina as a whole) fit into both categories. 

The Archaeology Program holds importance within the state of South Carolina.  As the 
only archaeology major in the state,  the Archaeology Program engages with private, 
local, state, and federal agencies in regards to the development and management of the 
state’s cultural resources.  In turn, these agencies serve as conduits for student internships 
in SC archaeology, which often hold a component of public engagement and education, 
vital for the emerging professional archaeologist.  In advanced stages of a student’s 
training, these agencies serve again as sources of professional contacts, helpful for 
securing positions in the fields of cultural resource management, advanced studies, or 
other future career opportunities. 

The Archaeology Program holds a growing profile.  Faculty are recipients of major grants 
and awards, publish in prominent professional journals, and serve on national and 
international boards and committees.  Students are placed in prestigious graduate 
programs, internationally competitive archaeological projects, cultural immersion 
programs, and intern at nationally-prominent museums.   

 

Program of Asian Studies (ASST) 

Asian Studies, founded at the College in 2000, introduces students to the diverse range of 
Asian regions, cultures, and societies, and provides the opportunity to examine these by 
drawing on the diverse methodological perspectives faculty bring to the program.  Asian 
Languages was added in 2008, following the creation of LCWA, and features the four 
critical (Asian) languages (Arabic, Chinese, Hindi, and Japanese). These two emphases 
or programs are, at the same time, interconnected, as each supports the other and together 
they comprise Asian Studies.  
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In addition to Asian Studies, a new minor in Middle Eastern and Islamic World Studies 
was introduced in fall 2015. This is also an interdisciplinary program, and it aims to fill a 
gap in the College’s curriculum by covering a vast region of the world that before was 
studied in a piecemeal fashion. 

MLA’s most recent report (2013), Enrollments in Languages other than English in United 
States Institutions of Higher Education, Fall 2013 notes: “In terms of ranking, Spanish, 
French, and American Sign Language lead as the three most studied languages, followed 
by German and Italian. Japanese, and Chinese come next, in the same sequence they have 
occupied since 1998. Arabic has jumped two positions since 2006 to eighth, now ahead 
of Latin and Russian, but, with enrollments at 32,286, it is closer in numbers to Latin 
(27,192) than to Chinese (61,055). Enrollment declined in both Japanese and Arabic at a 
similar percentage in 2013. Chinese, on the other hand, enjoyed an increase of 2.0%.” 

While enrollments in content courses in ASST are healthy and stable, language courses in 
ASST have generally followed the national trend. The decline is worrisome in Chinese 
and Arabic more than in Japanese. To remedy the situation, certain measures are being 
taken. (1) In fall 2016, Chinese and Arabic offered only two beginning language courses 
with higher caps. The target is to put more emphasis on these beginning courses so that 
students become attached and will choose to continue with the language. (2) Two 
instructors will join the program in fall 2017, and therefore Introduction to Asian Studies 
and upper-level Chinese language courses will be offered again on a regular basis. (3) 
Since study abroad can be a big motivator to study any language, Arabic intends to 
establish study abroad programs in Morocco and (possibly) Turkey. The Chinese 
program also plans to offer a study abroad program in Summer 2018. (4) The Arabic and 
Chinese faculty also discussed the possibility of creating new courses on similar or 
closely related subjects, such as food and culture, to increase the interaction between 
faculty, as well as students within the program. The goal is to build a more vibrant sense 
of academic community.    

 

Department of Classics (CLAS) 

The field of Classics was born from the earliest traditions of western education and 
formed the cornerstone of higher education in the US from its beginning. Over the course 
of several centuries, higher education became more compartmentalized and specialized – 
focusing upon a structure that included general education courses with a specialized 
major area of focus. Accordingly, the study of ancient Greek and Roman civilization 
formed its own structure, largely developed within the German universities of the 19th 
century. It was understood by these scholars that the fragmentary evidence from these 
civilizations required critical analysis and exegesis, and that different types of evidence 
provided their own benefits to understanding the past, while at the same time presenting 
their own unique requirements for critical analysis. The emerging approach was termed 
Altertumswissenschaft. Early American classicists, such as Basil Gildersleeve (a student 
of the College of Charleston), brought this model to the United States, which formed the 
underlying expectations of the discipline. Today, Classics holds to this model as the ideal, 
with the notion that a full approach to classics is realized via critical analyses of the 

https://www.mla.org/content/download/31180/1452509/2013_enrollment_survey.pdf
https://www.mla.org/content/download/31180/1452509/2013_enrollment_survey.pdf


 13 

tripartite components of the field (history, philology, archaeology), combined with 
judicial synthesis of these evidentiary elements to arrive at the most complete 
understanding of the past.  

As pressures have grown in regards to educating a work force capable of addressing the 
needs of the new century, STEM fields have become viewed as essential to the building 
of modern infrastructure. Within this climate, classics often views itself as a discipline 
under siege. Once held as the cornerstone of higher education, it has been viewed over 
the years as the place to study civilizations long-dead and their obtuse dead languages, 
the playground of elite society, of little relevance to the day-to-day troubles and issues 
facing an increasingly technological, multi-cultural, and interconnected world. Over the 
years, departments have contracted, been outright eliminated, or folded into departments 
of history, world languages, or area studies as the needs of the world have shifted to 
workforce training in STEM and business.  

In many ways, classics has not helped itself. It has clung to its role as the guardian of 
western civilization, a 19th century conceptualization of its curriculum, and a power 
structure that holds to its roots in elite ivy-league schools focused upon the ‘Great 
Tradition’ put in place in the early 20th century by Gildersleeve and others. Broadly 
speaking, programs have survived mainly in one of two ways. By holding fast to 
tradition, Latin and Greek is emphasized with a smattering of civilization courses. These 
programs are small and consist of a few faculty. In other cases, languages are a small 
component of the program, and the curriculum features large enrollments in civilization – 
often geared towards general education or other broad interests. In both of these 
instances, major programs in classics are either non-existent or form a small portion of 
the present academy. They conform to the prevailing popular conceptualization of 
classics as being either a study for the enlightened few or a curiosity worthy of a class or 
two but little more.  

There is a third way. Attune to the needs of the 21st century, programmatic offerings 
include major tracks encouraging high-impact experiences, and focus upon the ways in 
which the study of past complex multicultural civilizations can create an understanding of 
internationalism. Course offerings are balanced with strong, consistent offerings in 
Greek, Latin, and civilization at all levels. These programs typically embrace the 
interdisciplinary essence of classics, going beyond the traditional tripartite divisions of 
the discipline to engage in programmatic development of cognate disciplines such as art 
history, history, archaeology, anthropology, literary studies, philosophy, political science, 
and religious studies. Several major tracts are offered, focusing upon the traditional 
curriculum, but also tracts geared towards students interested in wider industrial sectors 
such as business, informatics, and professional fields beyond the academy. Classics thus 
exercises great relevance for the current and coming generations. 

Classics at the College of Charleston fits into this third model. (1) The department 
consists of a number of faculty representing a wide array of specializations within the 
classic tripartite divisions of the field. (2) Classics holds a central place within the 
institution. In terms of curriculum Classics engages with a variety of programs in the 
social sciences, humanities, arts, natural/computational/mathematical sciences, business, 
and education. (3) Classics engages in collaborative research with individuals within 
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historic preservation, geology, anthropology, and computer science; participates in 
school- and institutional-wide initiatives to strengthen interdisciplinary engagement, 
sponsors an annual ‘Classical Charleston’ lecture series that has involved a variety of 
entities across the institution, and increasingly engages with local/state partners. (4) The 
Artium Baccalaureatus degree (AB), available to any student regardless of major, 
requires 24 hours in Classics (18 hours in either Greek or Latin, 6 hours in civilization), 
and is the oldest and most distinguished undergraduate degree at the College. (5) The AB 
and BA tracts in Classics emphasize self-directed research and internships that develop a 
student’s creativity while providing them needed career experience. 

By this strategic approach, which combines tradition, academic rigor, and innovation, the 
department manages offerings with efficiency, logging a student-to-faculty ratio well 
above institutional norms. Overall, it ranks fourth in highest enrollments in Classics of all 
undergraduate programs in the country. Its job placement and acceptance into graduate 
schools are high. 

 

Department of French, Francophone, and Italian Studies (FFIS) 

The Department of French, Francophone, and Italian Studies is fertile ground for 
nurturing global, interdisciplinary perspectives. French is a major international language 
spoken by approximately 300 million people in 50 countries on five continents. It is the 
official language of many well-known organizations, including the United Nations, 
UNESCO, NATO, the World Health Organization, the World Trade Organization, the 
International Red Cross, the International Olympic committee, and Amnesty 
International. French is also a useful and important language in the United States. The 
most recent U.S. Census Bureau American Community Survey reports that 1,301,443 
people in the U.S. speak French at home. This includes speakers of French dialects, such 
as Patois and Cajun. French is the fifth most common non-English language spoken in 
American households, after Spanish, Chinese, Vietnamese, and Tagalog. Italian is spoken 
by 62 million people throughout the world. Italy has the 7th largest world 
economy and is a major political force in Europe. Italian language study is particularly 
valuable for students planning careers in art history, cinema, music, linguistics, 
education, and international relations. 
 
In spite of its global prominence, nationally the number of students studying French and 
Italian in the US is trending down. French and Spanish still lead as the two most studied 
languages other than English, but between 2009 and 2013 (MLA Report, referenced 
above) French enrollments fell nationally by 8.1% (215,244 > 197,757) and enrollments 
in Italian dropped 11.3% between 2009 and 2013 (80,322 > 71,285). FFIS is making 
progress against the national trend, and through coordinated departmental efforts is again 
seeing signs of stabilization and some growth. After a decrease in total course enrollment 
of 12.6 % (down from 1,008 to 881) in the spring of 2016, there was a 10.1% increase 
(up from 982 to 1081) in the total student enrollment in the spring of 2017. 
Though there had been a downward trend in the overall number of French majors since 
2013, this year the decline in majors reversed course. At the conclusion of the spring 
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2017 term there were 23 French majors, which represented a 44% increase from the 
spring of 2016 (16 majors). After holding steady in the spring of 2016, the number of  
minors continued a downward move that began in 2015. Enrollment in this program 
declined by 15.7%, but the number of minors in the Business Language Minor track, 
increased by 73% from 11 (fall 2016) to 19 (spring 2017). The enrollment in the Italian 
Studies minor program has been steadily increasing since 2014, and has seen a 15% 
increase from the spring of 2016 to the spring of 2017 (up from 27 to 31 minors).  
 
Concentrated recruiting efforts and revitalized programming are having an effect. For 
example, the newly inaugurated summer internship “In a French Workplace” (FREN 
383) affords students invaluable experiential learning, as they gain practical internship 
experience with French-based firms and organizations. The department’s student 
organizations, the French Club, the Italian Club, and the French House sponsor various 
activities throughout the academic year that connect students in meaningful ways while 
complementing the academic programs. The departmental faculty lecture series, poetry 
night, language conversation tables, cultural festivals, course fairs and gala, among other 
events, help establish and promote a vibrant academic community for students. 
 

Department of German and Russian Studies (GMRS) 

The mission of the Department of German and Russian Studies is to provide students 
with a broad range of courses, degree programs, study abroad opportunities and 
internships to develop proficiency and cultural literacy in German and Russian. The 
department’s faculty (seven adjuncts and five roster faculty) affords students invaluable 
experiential learning opportunities through various activities that include the 
department’s multiple student organizations—German Club, Delta Phi Alpha German 
Honor Society, and Russian Club—which connect students in meaningful ways while 
complementing academic programs. Stammtisch (conversation table), theater 
performances in German, the German-American Business Summit, guest faculty and 
artist lectures, language films, cultural festivals such as the Russian Festival on April 
23rd, 2017, among other activities, help promote a vibrant academic community capable 
of successful community outreach.  

Underlying every course taught in German and Russian—from basic language through 
advanced courses in literature, civilization and culture—is an intrinsically 
interdisciplinary approach. From Russian 101 through German 498, language is 
interwoven with related culture, history, politics, business, economics and society. Here 
the German program has led the way with its explicit emphasis on a content-oriented, 
task-based curriculum that teaches language and culture from beginning courses to senior 
seminars. 

The MLA’s “Enrollments in Languages Other than English (referenced above)” listed 
German as the fourth most common language behind Spanish, French, and American 
Sign Language, but reports that German enrollments decreased by 9.3% nationally 
between 2009 and 2013, while Russian saw a “more radical” decrease of 17.3%. But, 
there is good news at CofC in regards to German and Russian Studies. Since the fall of 
2014, the department’s total enrollments have risen from 513 to 577 (12%) in the fall and 
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from 462 to 539 (16.6%) in the spring semesters. After reaching a low of 14 in the spring 
of 2015, the number of German majors increased to 31 this past spring 2017, a gain of 
121% since 2015 and 10.7% since spring 2016. The number of Russian Studies minors 
peaked at 34 in 2013, and then declined gradually until 2015. However, they have 
stabilized over the past two years. Russian Studies has taken several steps in regards to 
recruiting, including the 2016 FYE learning community linking Russian 101 and 
Introduction to Cybersecurity. Between the fall of 2015 and 2016, enrollments in Russian 
101 more than doubled, from 25 in 2015 to 54 in 2016. For this coming fall, there are 
now more than twice as many students continuing into Russian 201 than did in the fall of 
2016. 

As compared to other programs within the state, the CofC German program remains the 
strongest undergraduate German program with more majors and minors than both USC-
Columbia and Clemson for the second consecutive year. The one program that has a 
comparable number of majors in the state is Furman University, whose German program 
counted 29 majors in the spring of 2017. The Russian Studies minor is one of only three 
offered in the State, and it is important to highlight that it has the most minors of the three 
programs in the state with 28, and that in the spring of 2017 the combined number of 
students taught by Russian Studies faculty (143) was only 13 less than USC.  

There have been two means to realizing this growth versus the national trend of decline. 
First, German has succeeded in developing significant ties to the international business 
community, as evidenced by their German-American Business Summit (a job-fair for 
students with thirteen corporate sponsors and ten German companies; speakers from 
German embassy and German industry; 200 students and 110 guests in attendance). 
Second, the department has also increased its outreach and fundraising efforts in the 
2016-17 academic year. Along with the Lowcountry German day for high school German 
teachers and students in September, Dr. Morgan Koerner attended the Clemson German 
Summit for high school students on February 14th, 2017, where he gave a lesson and 
presented on the German program to an audience of 100 high school students and their 
teachers. In April and May of 2017, he and Professors Stephen Della Lana and Carol 
Hollen visited several High School German programs in the state and taught the classes 
for the day, reaching a total of 895 students. 

Department of Hispanic Studies (HISP) 

The mission of the Department of Hispanic Studies is to offer students and the 
community a broad range of courses and programs to  develop  language  competence,  a  
global perspective, and an understanding of the Spanish and Portuguese languages, 
literatures and cultures of the Hispanic and Lusophone worlds.  

In South Carolina, the state’s Hispanic population almost tripled in the decade of 2000-
10, according to the Selig Center for Economic Growth of the Terry College of Business 
at the University of Georgia. The U.S. Census Bureau reported approximately 262,000 
Hispanics residing in the Palmetto State, or 5.42% of the total S.C. population.  Although 
the Pew Research Center’s April 20, 2016 report notes that English proficiency has 
increased substantially among U.S. Latinos since 2002, there are still reportedly 36.7 
million Hispanics in the U.S. who speak Spanish at home, thereby classifying Spanish as 
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“the most spoken non-English language in the U.S.”; 3 in 4 or 73% of U.S. Latinos speak 
Spanish at home. Across the globe, there are approximately 406 million native speakers 
and 500 million people who know how to speak Spanish.  A native language in 21 
countries, Spanish is also the second most natively spoken language in the world 
(Mandarin Chinese is 1st), the 3rd most commonly used language on the Internet (behind 
English and Mandarin), one of the six official languages of the United Nations, and it is 
an official language of the European Union and Mercosur. 

To meet such high demand, during the 2016-17 academic year, the Department of 
Hispanic Studies continued to offer a dynamic academic program via a large corps of 
very experienced, diverse and highly qualified faculty members: 43 total teaching faculty 
that included 19 adjunct lecturers and 24 roster faculty, representing 11 different 
countries, excluding the U.S. HISP consistently and actively engaged students both inside 
and beyond the classroom, and collaborated with other departments and programs 
through the offering of First Year Experience (FYE) Seminars and Learning 
Communities, Honors, Literature in Translation, Latin American and Caribbean Studies 
(LACS), Linguistics, M.Ed. and Students Needing Access Parity (SNAP) courses, and 
directed study abroad programs, among numerous other academic-related activities and 
accomplishments.  Historically, HISP accomplishes all of this while maintaining some of 
the lowest instructional costs among departments and programs at the College: $179 per 
student credit hour according to the latest Delaware Cost Data (AY 2015-16) available by 
CofC’s IR department, which is well below the college-wide average of $239 per student 
credit hour.  
 
From spring 2011 to spring 2013, there was a yearly increase in the number of majors: an 
overall growth of 14% during that two year period.  In addition, Spanish minors grew by 
184% from spring 2008 to spring 2013.  However, after the spring of 2013 when the 
combined number of majors and minors reached a record level, the department 
experienced yearly decreases in both the Spanish major and minor programs through 
spring 2016. However, since its inception in AY 2012-13, the Business Language in 
Spanish minor has enjoyed yearly increases with a record high 26 minors at the 
conclusion of the spring 2017 term. In addition, with coordinated and sustained 
recruitment efforts by HISP faculty, the yearly decrease in majors reversed course in AY 
2016-17: at the conclusion of the spring 2017 term there were 99 Spanish majors, which 
represented a 19% increase from the previous academic year and the largest number in 
three years.  

Portuguese enrollment, on the other hand, has declined over the past 5 years with AY 
2016-17 generating some of the lowest numbers in over 10 years.  Surveys of current 
students indicated that the lack of a Portuguese minor disincentivized interested students.  
Consequently, the newly formed (spring 2016) Portuguese Steering Committee drafted 
and finalized a new Portuguese and Brazilian Studies Minor that was approved by HISP 
roster faculty and ultimately the Faculty Senate in spring 2017.  
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International Studies Program (INTL) 
 
The INTL major is a significant player in the internationalization effort at the College. 
The major incorporates five concentrations, four focused on regions - Africa, Asia, 
Europe and Latin America and the Caribbean, and one “thematic” concentration - 
International Comparative Literature. INTL majors follow a common set of requirements 
for fifteen hours of the major. The other eighteen consist of courses in their 
concentrations. The Program enjoys a faculty with a wide range of interests that bring to 
the table a deep understanding of the world’s cultural systems and their interplay with 
other. This year the Program added Blake Scott, as an assistant professor, which brings 
the total count of roster faculty internal to INTL to six. Blake is a Caribbeanist with a 
research interest in the history of travel and tourism. 

The INTL major in its seventh year has seen a slight decline in the number of majors 
from 209 in spring 2016 to 197 in spring 2017 – this after two consecutive years of large 
graduating classes (58, 2014-2015; 66 in 2015-2016). Given the equally large graduating 
class in 2017 (59), growth of the major will probably remain flat in 2017-2018 – perhaps 
even decline slightly before recovering. Still, INTL remains the largest major in the 
School.  

This coming year INTL plans to develop a general “Global Issues” concentration that 
will be attractive to students who are not settled on a particular region of the world, but 
have a passion for international affairs. INTL is one of a very few majors that require 
students to study or intern abroad; therefore, 100% of graduating INTL majors have 
studied abroad. 

 
Jewish Studies Program (JWST) 

Jewish Studies has a significant impact at the College level. Roughly 10% of the 
incoming out-of-state student body self-declares as Jewish. Roughly 10% of the 
College’s Boundless Capital Campaign was related to the Jewish Studies Program and 
the Program is now moving forward a new development plan, “From Strength to 
Strength.”  
 
The Jewish Studies Program focuses intensely on community involvement, which has 
been incredibly supportive since Jewish Studies’ inception more than thirty years ago. 
This is manifest in its extensive community programming, which is offered free of charge 
to any student, faculty, or community member. Programming includes a series of Sunday 
morning lectures, monthly film series, courses taught by community rabbis and visiting 
scholars, Hebrew courses, and large-scale events such as the biannual Three Rabbi Panel 
and Chanukah in the Square, which is the largest annual gathering of Jews in the state. 
The dining facility, “Marty’s Place,” brings a diverse community and student presence to 
the College of Charleston by attracting an audience of ethical and environmentally 
sensitive diners.  The success of the Program has created challenges, since Jewish Studies 
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is actively involved in development, student life, construction, marketing, admissions, 
building maintenance, and community outreach.   
 
The Jewish Studies Program has also improved and excelled in other dimensions over the 
past year. Due in part to a collaborative recruitment strategy with the Office of 
Admissions, led by Jewish Student Admissions Officer Helen Slucki, the enrollment in 
classes has increased. Enrollment trend mirrors Jewish Studies programs nationwide, in 
that the majority of students enrolled in Jewish Studies courses are not Jewish. JWST 
students continue to accomplish great things both on and off campus.  
 
 
Latin American and Caribbean Studies (LACS) 

The Latin American and Caribbean Studies Program offers in-depth experiential learning 
of an increasingly critical region of the world in socioeconomic terms: according to the 
World Bank, LAC is expected to expand by 1.2% in 2017 and by 2.1% in 2018. 
Argentina and Brazil are coming out of recession, Mexico will keep growing, and Central 
America and the Caribbean will grow faster.  
 
The continuing importance of Latin America to the United States, in combination with 
the growing Latino population within the country, have produced an increasing need for 
trained persons with a knowledge of the region to work in government, teaching, 
business, social services, community organizing, the arts, and other fields. Students 
graduate from LACS prepared for the many scholarly and professional opportunities this 
situation creates. Engaging over 40 faculty affiliates from a wide range of areas and 
departments from four different Schools (the School of Languages, Cultures and World 
Affairs, the School of Humanities and Social Sciences, the School of Education, Health, 
and Human Performance, and the School of Business), LACS additionally promotes 
focused and interdisciplinary research by hosting speakers and visiting scholars, as well 
as by supporting faculty with grants to develop curricula, and students to do fieldwork 
and research in situ, enhancing in this way their academic and transcultural experiences.  
 
Founded as a minor program in 1997 (the second area studies program after African 
Studies), and becoming a major in 2005, the LACS program is highly regarded for its 
accomplishments, such as running a semester-long study abroad program in Cuba for 
seventeen years and supporting student participation in the Washington Model OAS 
(WMOAS) for over 30 years. One of the main tasks undertaken this past year was 
resituating the semester-long study abroad program in Havana, Cuba. All majors are 
required to spend one semester or summer in a study or internship abroad program. All 
students are required to take an additional year of foreign language beyond the College 
general education foreign language requirement.  
 
The 2010-11 Annual Report stressed the decline in LACS majors seemingly due to 
greater attraction of the INTL LACS concentration. The 2011-12 LACS Annual Report 
noted a consensus among LACS faculty to examine this decrease in LACS numbers and 
stressed the need to explicitly differentiate between LACS and INTL by making the 
advantages and disadvantages of both programs clear to prospective students. A 



 20 

comprehensive program review was finally put into effect throughout AY 2016-17 and as 
a result of the aforementioned implemented strategies together with a more aggressive 
recruitment plan, the LACS program increased its number of majors by 66.6% over the 
past two year period. 
 
LACS highlights this year also include the following. The LACS curriculum was 
reviewed and revised to better suit student needs, in terms of both course offerings and 
learning outcomes. LACS expanded collaborations with LACS-sponsored study abroad 
programs in Chile and Argentina. LACS developed relationships with other 
programs/fields, and in summer 2017 participated in the study abroad program to Costa 
Rica in conjunction with faculty from Supply Chain and Information Management within 
the School of Business. 

 
IV. International Engagement 
 
LCWA is committed to increasing the number of students who study abroad.  According 
to the Institute for International Education, the College of Charleston currently ranks 4th 
among all masters level universities in the number of its students who study abroad.  
 
LCWA currently supports semester-long College of Charleston programs in Argentina, 
Chile, Cuba, France, and Spain.  The School continues to supplement study abroad 
funding provided by the College.  Students majoring or minoring in LCWA programs 
received from the School $71,250 in combined scholarships this year.  It remains a 
priority of LCWA to see scholarship funding increase. 
 
In addition to the above mentioned study abroad programs, LCWA students engage in 
other faculty-led programs during the summer and semester breaks. Students, through 
such programs, have studied in Colombia, Mexico, Italy, Greece, China, Morocco, South 
Africa, Germany, Russia, Vietnam, among others. Finally, through the Office of 
International Education, students at the College take advantage of study abroad 
opportunities at non-LCWA international programs in multiple countries throughout the 
world. Many, upon successful completion, are awarded transfer credit through LCWA 
departments and programs. 
 
In addition to the multiple memoranda of understanding with numerous international 
institutions and academic institutes, LCWA, through faculty initiatives, continues to 
encourage the development of study abroad opportunities for students. Most recently, the 
strategic discussion has centered on establishing opportunities for students in Sub-
Saharan Africa, the Middle East, and in the Caribbean. 
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V. Enrollment / Faculty Workload  
 
Enrollments and Cost 

 
While enrollments in languages have been declining nationally, the enrollments in 
LCWA have remained comparatively steady over the past seven years, reflecting overall 
the fluctuations in College enrollments (see table/charts below). Over the past seven 
years, LCWA ranks third among the Schools in enrollments (median 6,614 F 2010-2016; 
12% of the College total), while maintaining the lowest cost per SCH ($210). Over the 
past eight years majors have increased by 60.8% (278 [2010] to 447 [2017]) but the last 
four years there has been an 8.6% retraction, which is the greatest among the Schools. By 
the last 8 year mean, while LCWA has only 5% of the College’s majors, it has 31% of the 
College’s minors – the largest productivity in minors among the Schools.  
 
Such contribution indicates that LCWA has been highly successful in promoting the 
internationalism within the College’s curriculum so essential for preparing students for a 
global marketplace. LCWA’s leading role in the production of minors gives evidence that 
no matter what a student’s major may be, it is considered important to include with it 
linguistic/cultural education. This is World Affairs at is best – when linguistic education 
is contextualized within culture and world challenges, the language becomes much more 
meaningful for the students working to acquire it. Because of the LCWA environment, 
students are more likely to stick with a language and use it well. 
 
Total Course Enrollments by School vs. Cost 
School 2010F 2011F 2012F 2013F 2014F 2015F 2016F Median Cost/SCH 
SSM 14,521 15,391 15,637 16,019 15,290 14,981 14,980 15,270 $263 
HSS 14,766 15,258 14,935 13,977 13,919 13,758 13,654 14,508 $219 
LCWA 6,541 6,647 6,546 6,867 6,463 6,361 6,742 6,614 $210 
BUSN 5,663 5,690 5,885 6,245 6,473 6,763 6,423 6,213 $286 
Arts 5,341 5,323 5,323 5,092 5,108 4,955 5,187 5,148 $249 
EHHP 3,826 3,984 3,987 4,091 4,411 4,602 4,346 4,214 $237 
College 52,271 54,503 54,544 54,489 53,810 53,697 53,658 53,407  
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LCWA Students Enrollments: Fall 2012-2016 
  2012F 2013F 2014F 2015F 2016F Projected 

2017F 
5 YR % 
change 

AAST  73 136 141 127 183 172 +151% 
AFST   42 48 45 52 46 *** 
CLAS  547 560 485 591 543 508 -.7% 
 CLAS 297 307 234 348 307 300 +3% 
 GREK 46 55 46 46 34 48 -26% 
 LATN 204 198 205 197 202 160 -.9% 
FREN/ITAL  1,214 1,182 1,125 1,010 1,071 1051 -11.8% 
 FREN 893 853 809 716 759 752 -15% 
 ITAL 319 329 316 294 312 299 -2% 
GRMN/RUSS  567 536 497 531 528 521 -7% 
 GRMN 398 400 368 407 396 405 -.5% 
 RUSS 169 136 129 124 132 116 -21.9% 
HISP  3,285 3,295 3,021 2,972 3,021 2913 -8% 
 LING 30 19 29 25 38 46 +26.7% 
 PORT 98 89 72 73 58 36 -40.8% 
 SPAN 3,157 3,186 2,920 2,864 2,914 2831 -7.7% 
IIST  322 333 379 323 529 480 +64.3% 
 ARBC 91 75 78 72 117 114 +28.6% 
 ASST 31 37 52 33 33 15 +6.4% 
 CHNS 92 111 108 79 120 90 +30.4% 
 JPNS 108 110 141 139 259 261 +139.8% 
INTL  275 513 496 458 465 430 +69% 
JWST  126 131 142 150 175 179 +38.9% 
 HEBR  24 32 40 26 34 **** 
 JWST 126 107 110 110 149 145 +18.2%  
LACS  97 116 106 112 114 76 +17.5% 
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Undergraduate Majors by School: Spring 2010-2017 
School 2010 2011 2012 2013 2014 2015 2016 2017 Mean 8yr 4yr 
HSS 2,403 2,596 2,587 2,635 2,485 2,336 2,239 2,294 2302 -4.5% -7.7% 
SSM 1,584 1,749 1,805 1,908 1,887 1,854 1,828 1,826 1,746 +15.3% -3.2% 
BUSN 933 910 898 918 913 2,179 2,296 2,214 1,597 +137% +143% 
EHHP 892 933 977 1,109 1,275 1,323 1,387 1,382 1,140 +55% +8.4% 
SOTA 722 785 798 881 901 921 874 861 822 +19.2% -6.4% 
LCWA 278 367 436 483 489 499 479 447 389 +60.8% -8.6% 
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LCWA: Undergraduate Majors by Discipline 
LCWA 2014 2015 2016 2017 Mean 4 YR % 
AAST ** 14 13 11 12.5 ** 
ARCH 34 44 35 35 39 +14.7% 
CLAS 36 39 43 41 39.5 +13.9% 
FREN 42 40 33 28 35 -33.3% 
GRMN 25 14 28 30 22 +20% 
HISP 117 110 104 106 110.5 -9.4% 
INTL 221 224 209 184 204 -16.7% 
JWST 7 8 5 4 6 -43% 
LACS 7 6 6 8 7 +14% 
 
Undergraduate Minors by School: Spring 2010-2017 
School 2010 2011 2012 2013 2014 2015 2016 2017 Mean 8yr 4yr 
HSS 508 636 698 766 761 765 718 697 637 +37% -8.4% 
LCWA 542 684 850 908 859 781 680 666 725 +22.9% -22.4% 
SSM 168 238 290 320 421 441 448 286 308 +70% -32% 
BUSN 166 193 246 312 344 384 386 422 294 +154% +22.7 
SOTA 217 299 345 367 361 374 297 294 296 +35.4% -18.5% 
EHHP 77 94 112 103 89 106 69 32 72 -58.4% -64% 
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Faculty Composition and Workloads 
 
The composition of faculty in LCWA shows some degree of responsion to shifts in 
undergraduate enrollment, increasing from 2010 to 2013 and retracting from 2014 to 
2016. This elasticity is possible in part because LCWA has the highest percentage among 
the Schools in student enrollments taught by faculty with temporary contracts (adjuncts). 
This “on-time” work-force has continued to increase steadily over the last four years (see 
table below), so that this last year 44.5% of student enrollments in LCWA were taught by 
adjuncts as opposed to 37.5% for the College. 
 
It is in the School’s best interest to lower adjunct usage or at least maintain the current 
level of roster faculty by replacing retirements and resignations. Admittedly there are 
certain benefits to an on-time work force: the influx of new ideas and energy, and the 
ability to flex the instructor-level to meet student demand. However, these advantages are 
for outweighed by the consequent impermanence. With such a high-level of adjunct use 
comes a increased sense of impermanence that makes it hard to program-build, when, for 
instance, such contracts do not include service commitments. The working environment 
easily turns negative when employees are underpaid and have little sense of security. 
Further, it is often difficult to hire local instructors for subjects, such as Arabic, Chinese, 
and Russian. When national/international searches are required, the cost-savings is 
practically negated. For these reasons and others, in many cases in LCWA, this 
impermanence becomes instability.  
 
A further consequence of the high adjunct-usage is that there is little funding to be gained 
by down-sizing or eliminating programs. Efficiency depends on maintaining appropriate 
class-sizes per section and per course-level, and avoiding under-enrolled courses. Here 
improvement is possible. The average course-size in LCWA is 16.8 students, as opposed 
to the College’s 23. Certainly language-courses, where participation and conversation are 
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absolute necessities, must have lower caps for pedagogical purposes, but still increasing 
the average class size to 18 is feasible and a reasonable target for all units. 
 
LCWA Full Time Faculty Lines: 2010-2016 Fall Semester vs. College Enrollment Undergraduate 
Dept/Program 2010 2011 2012 2013 2014 2015 2016 
AAST 0 1 1 2 2 2 3 
ASST 0 0 0 0 0 1 1 
CLAS 6 6 6 7 7 7 7 
FREN/ITAL 15 14 13 14 14 13 12 
GRMN/RUSS 5 5 5 6 7 5 5 
HISP 24 26 26 26 25 26 25 
IIST 7 9 9 5 5 5 5 
INTL 0 0 0 5 5 5 5 
JWST 4 4 4 3 4 4 3 
LCWA Total 61 65 64 68 69 68 66 
College Head Count 10,121 10,461 10,506 10,488 10,440 10,468 10,375 
 
Faculty Composition: Spring 2017 
School/ 
Program 

Professors Assoc. Prof Assist Prof. Instructors Roster 
Total 

*Adjunct Total 

# % # % # % # % # # %  
AAST 0 0 0 0 3 100% 0 0 3 2 40% 5 
ASST/IIST 0 0 2 33.3% 2 33.3% 2 33.3% 6 5 46% 11 
CLAS 3 42.9% 0 0 4 57.1% 0 0 7 2 22.2% 9 
FREN-ITAL 2 16.7% 3 25% 4 33.3% 3 25% 12 7 36.8% 19 
GRMN-RU 1 8.3% 2 16.7% 1 8.3% 1 8.3% 5 7 58.3% 12 
HISP 6 24% 6 24% 8 32% 5 20% 25 19 43.2% 44 
INTL 0 0 2 40% 3 60% 0 0 5 5 50% 10 
JWST 0 0 1 25% 3 75% 0 0 4 1 20% 5 
LACS 0 0 0 0 0 0 0 0 0 2 100% 2 
             
             
LCWA 12 18.1% 16 24.2% 28 42.4% 11 16.6% 66 50 42.7% 117 
SOTA 12 24% 22 44% 13 26% 3 6% 50    
SBUS 18 25.7% 22 31.4% 23 32.9% 7 10% 70    
EHHP 10 20.4% 17 34.7% 17 34.7% 5 10.2% 49    
HSS 56 34.4% 58 35.6% 38 23.3% 11 6.7% 163    
SSM 46 34.3% 44 32.8% 27 20.1% 17 12.7% 134    
             
College 154 29% 178 33.5% 145 27.3% 54 10.2% 532    
 
% of Student Enrollment Taught by Adjunct 
LCWA 2013-2014 2014-2015 2015-2016 2016-2017 
AAST 36.2% 30.6% 29.5% 19.4% 
AFST 100% 100% 100% 100% 
ASST   100% 100% 
CLAS 22.4% 11% 18.5% 24.1% 
EUST 100% 100% 100% 100% 
FREN/IT 27.8% 35.1% 39.3% 37.9% 
GRMN/RU 39.8% 32.7% 58.3% 58.6% 
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HISP 50.1% 52.2% 51.3% 51.8% 
IIST 22.6% 29.3% 45.3% 56.4% 
INTL 100% 46% 27.1% 35.9% 
JWST 17.1% 8.5% 17.6% 13.3% 
LACS 100% 100% 100 100 
     
LCWA Total 40.2% 40.9% 43% 44.5% 
College Total 34.4% 35.1% 35.8% 37.5% 
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Undergraduate Avg Class Size         
LCWA 2014-2015 2015-2016 2016-2017 

2014F 2015S 14-15 2015F 2016S 15-16 2016F 2017S 16-17 
AVG AVG AVG AVG AVG AVG AVG AVG AVG 

AAST Tenure/Track 18.2 15.67 16.82 17.83 17.5 17.67 18.67 18.33 18.5 
AFST Dept Total 24 26.5 25.25 22.5 23.5 23 26 26 26 
ASST Dept Total       10.75 11.4 11.11 12 11 11.5 
CLAS Dept Total 23.39 24.35 23.87 27.42 26.21 26.81 25.74 26.38 26.06 
FREN Dept Total 15.56 16.18 15.84 14.39 15.34 14.84 14.32 16.34 15.27 
GRMN Dept Total 13.35 12.06 12.71 13.54 13.42 13.48 14.87 14.03 14.46 
HISP Dept Total 16.76 16.53 16.64 16.26 15.84 16.06 16.86 16.02 16.44 
IIST Dept Total 16.33 11.72 14.53 10.83 10.31 10.57 12.58 11.36 12.03 
INTL Dept Total 27.78 18.98 21.28 23.96 22.67 23.31 22.68 23.53 23.07 
JWST Dept Total 26 18.56 21.87 22.82 21.85 22.27 24.53 21.18 22.52 
LACS Dept Total 35 31.5 32.67 34 4 19 20 21 20.4 
LCWA Total 17.1 16.5 16.8 16.6 16.4 16.5 16.8 16.8 16.8 
College Total 24 23 24 24 23 23 24 23 23 
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Over the past 15-20 years, the College of Charleston’s standards for tenure and 
promotion have become increasingly more rigorous, especially in terms of research. At 
the same time, however, expectations for excellent teaching and significant service 
activity continue as the College continues to emphasize the virtues of its liberal arts 
undergraduate education and focus on students. Although the College has attempted to 
complement increased expectations for scholarship with a 3-3 course load for tenured and 
tenure-track faculty (those expected to maintain active and sustained research agendas), 
colleagues of smaller departments and programs still confront the perennial challenge of 
“doing it all,” since there is not a large number of faculty to assist with the myriad of 
departmental/program responsibilities.  
 
 
VI. Faculty Research and Professional Development  
 
Scholarly productivity, particularly as evidenced by peer-reviewed publication, is a high 
priority for LCWA.  We continue to look for ways to develop additional support for 
junior faculty through scheduling, developing research funding, limiting summer school 
teaching, etc.  We continue to advocate for a mini-sabbatical program for untenured 
faculty. That said, we celebrate the remarkable research and professional development 
accomplishments of colleagues. Summary analysis of research and professional 
development productivity can be viewed via the Faculty Activity System.  
 
 
VII. Other High Impact Practices   
 
In order to live up to its College-wide mission of engaging all students on a global level, 
LCWA sponsors multiple annual programs and speakers for the benefit of students and 
the entire College community. Two such annual events are the World Cultures Fair and 
the Model United Nations. 
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World Cultures Fair 
With the intent to highlight and celebrate the various cultures available to students 
through LCWA, the World Cultures Fair, organized by Kathy Kaufmann with assistance 
from LCWA department and program administrators, is a spring semester highlight. This 
year, there were more than thirty-two organizations that participated representing 
different countries and cultures. Numerous students showcased the cultures of multiple 
countries through food, spoken language, song, music, and dances. In addition, 
community entertainers such as the African dancers, Belly Dancers, Chinese Tai Chi, 
Capoeira, Zumba, Bollywood Dancers helped provide a day of world culture. Over 300 
students and faculty attended throughout the day, which resulted in another very 
successful year for the World Cultures Fair. 
 
Annually, the Fair receives support from numerous campus-wide and community 
organizations. Sponsoring organizations include OID, CAB, SGA, CIE, Avery Research 
Center, Multicultural Student Programs & Services and Global Resource Center, in 
addition to many local businesses providing generous prizes for various contests. 
 
 
Model United Nations 
Another “high Impact” co-curricular experience for students is the Model United Nations. 
More than 200 students from all schools in the College represented 58 countries in the 
Annual College of Charleston Model United Nations Conference. 
 
The overall purpose is the simulation of a meeting of the United Nations where 
representatives for member countries discuss global issues that affect the membership 
and propose resolutions on various issues of international concern. In this way 
participating students are trained by student leaders on the rules governing debate in the 
U.N. before debating the merits of three resolutions up for a vote. Resolutions before the 
committees cover such topics as the increasing trend toward dollarization, genocide and 
civil strife, and desertification along with the increasing pressure on clean drinking water 
in the world. The conference provides an experiential learning opportunity which engages 
students in a dialogue about global issues and how real world leaders conduct 
international diplomacy.  The Model UN provides for our students an opportunity to 
“enact” a performance of global diplomacy on diverse issues that affect the world in 
which we live. The experience reinforces global civility and stresses the importance of 
diplomatic cooperation in addressing international challenges. 
 
The abovementioned activities, in concert with numerous others, assist LCWA with its 
mission to provide opportunities that highlight internationalism for students and the entire 
community. 
 
VIII. Conclusion  
  
With significant support from the Samuel Freeman Charitable Trust, the Jennie R. 
Donaldson Trust, and the LCWA Advisory Board, LCWA continues to focus on the 
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aforementioned short and long-term goals to enhance what we do for the benefit of our 
students and colleagues.  
 
LCWA continues to refine its programming through pedagogical and methodological 
advances and evolutions in the academic disciplines and area studies programs within the 
School. By doing so, LCWA strives to support the strategic liberal arts mission of the 
College, while attending to the emphasis on internationalism. 
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